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Results  Abstract 

 An accurate understanding of teaching effectiveness is required for colleges to evaluate the 
learning environment and to substantiate academic and institutional performance6.  Recent studies 
reveal that teacher evaluations are increasingly relying on student performance measures¹.  Yet, none of 
the student performance assessments were designed to measure effective instruction.  These 
evaluations were developed to measure students’ achievement levels against accreditation standards 
and/or other students.  
 

  The objective of this study is to implement and examine a process for evaluating teaching at the 
Texas Southern University College of Pharmacy and Health Sciences (COPHS).  In the absence of a formal 
college-wide instructional assessment program, the COPHS have developed a comprehensive process 
for measuring teaching effectiveness. The process provides a foundation for ongoing assessments and 
development of faculty through student-centered learning strategies.  The college anticipates improving 
cognitive learning through this continuum of measurements and trainings of instructional quality.  
Preliminary results have shown inconsistencies among annual faculty and student evaluation ratings.  
The study also reveals structural programmatic implications on data outcomes.    
 

  A conceptual model facilitates implementation of an evidence-based process for evaluating 
teaching. It focuses on learner factors, instructional design and teaching methodologies as foundational 
elements for course reviews.  It forms a basis for establishing goals for measuring effectiveness, while 
introducing innovative teaching approaches to diverse learning.  Comprehensive peer reviews, driven by 
standardized student ratings and self-evaluations guide a multifaceted process. The program has led to 
ongoing faculty development initiatives, including a newly instituted COPHS Certificate of Teaching for 
Health Professionals Program.  

  Student evaluations of instruction (SEI) were reviewed in comparison to annual faculty 
performance evaluations (FPE) [2013/14 eval. period]. A review of the literature related to course reviews 
suggest that a majority of recommendations for improvement are centered around learning objectives, 
and its inconsistencies related to active-learning strategies and assessment methods1.  
 

 Five SEI Items were selected for analysis among thirteen course sections. 
 The total average percentage ratings per SEI item [5 point Likert scale] for 13 courses and its 

comparable FPE items’ total average rating percentages are shown in [Table 1]. 
 The “active-learning” item (#19), towards the total FPE ratings, was a self-assessed item, and of the 

13 (FPE) sections reviewed 12 faculty members gave themselves perfect scores for this item. 
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Methods 

 Development of “Peer Assessment of Instruction” (PAI) was initiated as a pilot program by the Dean of the 
COPHS.  In Fall of 2014, the Director of Assessment assembled a review team of Department Chairs and 
Faculty from the TSU College of Education. [Tables 2&3] 
 

 Members of the review team (6) were trained and charged to solicit faculty buy-in, serve as peer 
observers to (12) faculty lecturers, and facilitate implementation of the multi-step process.  

 Faculty (12) were selected for review via a lottery selection process.  
 Each lecture was assigned 2 peer observers.  
 The review process consisted of two primary activities: (1) peer observation of in-class teaching and (2) 

peer review of the documents used in a course.   
 The team identified a reliable peer-observation rubric that addresses 5 areas: course layout and 

integration, learning outcomes, assessment of learning, resources and materials, and learner 
interaction.  

 Self-reflective assessments were incorporated throughout the process.   
 Student evaluations were analyzed and used to define focal points for discussions during pre and post-

assessment meetings between observers and instructors of each course.            

Introduction 
 A unified concept of teaching effectiveness is employed, whereby evidence is collected from 
different sources to define the construct and to make decisions about its execution.  A comprehensive 
peer-review process, fueled by standardized student ratings and self-evaluations will guide a 
multifaceted approach to measuring effectiveness. 
 

 One of the principal mechanisms for ensuring the quality of learning and teaching is peer review 
of teaching and evaluation of the curriculum, including the instructional methods5.   Quality assurance 
should focus on improvement and enhancement of student learning. The two critical components to 
achieving this objective are how course outcomes are identified and the teaching and learning strategies 
used to achieve them. 
 

  Peer-reviews of teaching provides a central source of evidence to evaluating performance. 
However, a number of studies suggest that it is better not to rely on a single source of information as 
evidence of teaching effectiveness4. 
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Table 1                SEI (13 sections)  FPE (13 Faculty) 

 
Items 

Avg. Rating % of Total 
Possible Points  

Comparable  
Item # 

Avg. Rating % of Total Possible 
Points  

4). Uses creative teaching approaches 
that may include collaborative learning, 
guest speakers, student presentations, 
or field trips. 

 
 

34% 

 
 

4 
 

 
 

88% 

10). Tests and assignments represent 
learning objectives/outcomes and 
material presented to the class. 

 
32% 

 

 
5 
 

 
91% 

13). Class instruction was directly related 
to learning objectives/outcomes. 

 
32% 

 
5 

 
91% 

17). Taught materials as outlined on the 
syllabus and helped students meet the 
learning objectives/outcomes of the 
course. 

 
34% 

 
3 
 

 
92% 

19). Uses available 
technology/innovative techniques to 
support instruction. 

 
32% 

 
8  

 
98% 

(self-assessed) 
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Table 2      PAI Rubric Items  
(Learning Objectives, 

Active Learning Strategies, 
Assessment Methods) 

(DNO) 
Did not 

 observe 

 

(NSD) 
Need 

significant 
Development 

(ND) 
Need 

Development 

(A) 
Accomplish

ed 

(AW) 
Accomplished  

well 

1. Planned assessment strategies are 
consistent with lecture objectives. 

      

2. The learning activities are well  
organized. 

    

3. Instructor’s teaching strategies  
facilitate student learning. 

    

4. The lecture remains focused on its 
objectives. 

         

5. The instructor effectively uses 
audio/visual/learning aids to 
accompany the verbal presentation 

    

Table 3      PAI Post Program  
Discussion Questions 

Comments/Observations  

1. What were faculty attitudes regarding 
peer observations at pre-and post-
observation points? 

 “No problems being evaluated as long as all faculty in the college are being 
evaluated.” 

 “I’d prefer having access to the evaluation rubric and policy.” 

2. What was the degree of adherence 
among faculty to the peer observation 
process? 

 6 of the 12 faculty solicited for the pilot PAI reviews adhered to the process.  
The nonparticipants were primarily due to scheduling conflicts and overall 
uneasiness of how it fits into the college’s culture. 

3. What type and nature of peer 
observations feedback was received? 

 COPHS Review Team members were apprehensive towards reviewing their 
peers.    

4. What were the faculty’s questions or 
perceptions of the peer assessment of 
instruction program’s value and impact 
on their teaching? 

 Faculty generally expressed the need for establishing a formal process of 
evaluating  instruction at the COPHS. 

 “I Don’t feel that a classroom assessment would be a fair assessment of my 
effectiveness”? 

 “What’s the purpose of the PAI program and what will the subsequent 
information be used for”? 

5. How may we improve the peer 
assessment of instruction program? 

 More detailed explanation(s) of the use of evaluative information to all faculty 
members. 

 Providing all faculty access to the evaluation rubric .  
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